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Acting and Reacting: Youth’s Behavior in Corrupt
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With its broader exuployability to the issues of undempetformance that may emerge in educational
systems internationally, this empirical study redefines and expands Albert Hirschman’s theory of
vaice, exit, and loyalty within higher education. The article formulates a new education-embedded
theoretical framewaork that explains reactionary behaviors of students in corrupt educational systems.
The new cormaption coping theory defines a set of coping mechanisms that students ernploy in reaction
to failing institutions. Relying on the survey data collected from 762 students and interview-based
data from 15 purposely sampled cusrent students or recent graduates of the public higher education
institutions in Bosnia and Herzegoviua, the study reinterprets the voice mechanism that Hirschman
sees as a political tool capable of bringing about change within vnderperforming institutions as,
ironically, severely dirainished in its power when cobserved within a corrupt environment. This
research similarly differentiates amongst varions types of exit and finds that Bosnian students ofien
react in ways not predicted by Hirschman’s model, leading to the emergence of a novel corruption
coping theory presented in this study.

INTRODUCTION

An interest in the topic of educational corruption has grown among both practitioners and aca-
deniics, promoting each to research corruption and its impact in the developing as well as the
developed world. In recent decades, the World Bank and other international organizations have
labeled corraption as one of the key barriers to the sustainable development of poor nations.
This phenomenon weighs more heavily on the weaker states than the developed nations. In the
latter, instances of corruption are often resolved and those responsible are sanctioned, if and when
discovered. The analysis that follows narrows its focus to understanding students’ corruption cop-
ing mechanisms in Bosnia and Herzegovina’s! higher education, and adopts Heyneman's (2004)
definition of corruption as “the abuse of authority for personal as well as material gain” (p. 637).

A derivative of broader research conducted on students’ perceptions of corruption, social
mobility, EU-nionization,” and their coping mechanisms, this article presents select findings on

ina and Bosnia are used interchangeably.
(20093 and “refers to a set of political, social, cultural, and

YBosnia and Herze,

TThe term EU-nionization was coined by Sabic-El-Rayes:
educational forces that are tasked with svnchronizing the family of Buropean socteties” (p. 4271,
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students coping with corruption in Bosnian higher education. The broader study applied concur-
rent mixed methods, combining the binary logistic regression and content analysis as appropriate.
A stadied samiple was drawn from a population of Bosnia's students attending public faculties:
The sample comprised 762 students from six public faculties and 15 interviewed participants
who either recently graduated or are currently studying at the public faculities in Bosnia.

Emphasizing students’ ability to cope with exposure to educational corruption, 1 employ
and expand on Hirschman’s (1970} theory of voice, exit, and loyalty within organizations. By
extending this theoretical framework into the educational milieu and contextualizing it within a
corrupt setting, the study captures and systernatically analyzes reactions of stakeholders to the
failing organizations: in this case, reactions of Bosnia’s students to corrupt universities. According
to Hirschiman, there are two responses o the deteriorating performance: the finm’s clientele will
either opt to “exit” their institutional relationship or “veoice” their dissatisfaction with the failing
organization (p. 4). Although claims of widespread corruption within Bosnia’s bigher education
are frequently made, little scholarly research analyzes how youth navigate through the corrupt
educational milieus. This study, therefore, aims at formulating the corruption coping theory that
models the behaviors of Bosnia’s youth who are encountering corruption.

BACKGROUND: CORRUPTION IN BOSNIA AND HERZEGOVINA'S
HIGHER EDUCATION

Characterized by a complex governing structiure and international dependency, postwar Bosnia
continues to face a vast array of challenges, including broad societal corruption. According
to Transparency International {2004), only 10% of the sampled population in the Federation®
believes that corruption was significantly present in the prewar period, whereas 20% of the
sample from the Serb Republic thinks that corruption was notably present during the same
period. However, Transparency Interpational indicated that, in 2002, a much higher proportion,
85%, of the surveyed population in the Federation perceived corruption as significantly present
in the postwar period, whereas more than 90% of those surveyed in the Serb Republic concurred.
According to Chapman (2002), 38% of Bosnia’s students indicated that corruption was widespread
among university professors.

Over the years, Transparency International B&H has played a key role in evaluating the state
of corruption within Bosnia’s universities. Using a representative sample of 300 studenis from
the University of Sarajevo, Transparency International B&H found that 60.2% of the sample
thought “that there is a great presence of corruption at the University [of Sarajevo]” (Knezevic,
2005}, Although Bosnia formed the Agency for Prevention and Coordination of the Fight Agatnst
Corraption, its head, Sead Lisak, has indicated that Bosnia is dealing with a broader societal
problem as Bospians “bribe even for a *good’ cemetery location” (MagazinPhus, 2011). Systemic
corruption negatively impacts development, and its economic implications are significant in the
arenz of education as well, especially as they relate to educational costs and rates of retitm on
higher edacation {Heyneman, 2010, 2011).

4 e y g . . . . - - . o : . .

“Paytop Peace Accord of 1995 split the country nto two ethnic entities: The Federation of Bospia and Herzegovina
(81% of the territory) was given fo Bosniaks (Bosnian Moslems) and Croars, whereas Serb Republic (49% of the territory)
was given to Serbs.
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METHODOLOGICAL APPROACH AND SAMPLING
Mixed-Methods Approach

The study used the concurrent mixed methods, collecting data both by surveying and interviewing
students at Bospia’s public faculties on their perceptions of cormuption and their coruption
coping mechanisms. Informed by a pragmatic worldview (Creswell, 2009), I draw on theoretical
framewaorks and analytical tools that optimize my research inguiry. In apalyzing data collected
via interviews, the broader study applied the coatent analysis by reducing detailed interview-
based data to relevant themes and looking for concept repetition. The study also relied on
survey-based data 1o uncover current trends in students” behaviors and perceptions within corrupt
higher education in Bosnia. Where pertinent, the broader research applied the binary logistic
regression; however, the findings oo corruption coping mechanisms presented herein did not
warrant regression analysis and primarily rely on the interview-enhanced descriptive analytics
exiracted from the survey-based data.

Sampling Process

According to Bosnia and Herzegovina’s last prewar census of 1991, the country’s population
totaled 4,377,033, of which 3.7%, or 122,967 individuals, were college educated. A politically
contentious and first postwar census is currently ongoing, so the exact pumber of those attending
and later graduating from both private and public colleges remains unkunown as of Qctober 2013,
Even though the private universities and colleges often came up during the interviews with
students, the focus of this research is on Bosnia’s public higher education as public institutions
play a central role in educating new generations of Bosnians.

There ate eight public universities and an unkeown number of unregulated and unaccredited
private institutions of higher education in Bosnia. Each university consists of multiple faculties
that operate fairly independently from the university itself. This study surveyed current students
from six public faculties and interviewed either current students or recent graduates from a
similarly diverse group of public faculties. The sample was collecied only at the insttutions that
allowed their student populations to be surveyed. Of the approached faculties, two ultimately
could have impacted the sarvey findings, but such claim cannot be asserted in the absence of the
actual data from those faculities.

Of the surveyed sample, 366 students (48.0% of the sample) were 1st-year students, 251
students (32.9% of the sample) were in the 2nd year of their studies, 89 students (11.7% of the
sample} were 3rd-year students, 51 students (6.7% of the sample) were seniors, and five students
(0.7% of the sample) were of unknown status. Further, 64% of the participants were female,
2% did pot indicate what their gender was, and the rest were male. The interview-based data
were obtained via extreme-case sampling from the circle of individuals known to the researcher.
Aldthough representativeness of the studied student population was unattainable using purposeful
sample selection, this research benefited from the in-depth data collected from those willing to
speak openly on educational corruption.
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THEORETICAL FRAMEWORK: EXIT, VOICE, AND LOYALTY

A continuous exposure to the lack of merit associated with educational corruption produces
complex behaviors and reactions among youth. Heyneman, Anderson, and Nuraliveva (2007)
wrote a seminal piece on the costs of educational corruption. In the process, they evaluated the
perceptions of corruption in higher education in several countes of Central Asia and Europe,
noting that students, at times, depicted corruption as a “norm” (p. 3). It is precisely when
educational coreuption becomes ingrained into the educational systern that students’ behaviors
change and reflect pressures of a corrupt setting.

Drawing on Hirschman’s (1970) renowned work on exit, voice, and loyalty seems particularly
valuable here. For Hirschmag, institutions have temporary performance deviations that are “lapses
from efficient, rational, law-abiding, virtuous, or otherwise functional behavior” (p. 4). This
definition 1nchides actions that may be deemed illegal, potentially allowing for the inclusion
of corruption and other forms of cutlawed business behavior (Hirschman, 1970). However,
Hirschman did not elaborate on such forms of performance deviations and instead focused on
guality and efficiency problems that, in his view, are “repairable lapses” {p. 4). For Hirschman, a
perfect institution does not exist, and all institutional players may regress at some point in time,
but mechanisms of a competitive market help them rebound.

According to Hirschman (1970), customers of the businesses that begin to underperfonn
react to such changes in ooe of the two ways. Exit is a reaction with economic iraphications as
it correlates with the company’s declining revenues, unless demand is inelastic and the price
increase can compensate for the revenues lost due to some customers’ exit (Hirschman, 1870).
Hirschman saw voice as a political act that ranges from simple complaints to massive public
protests. Revisiting Hirschman's work, Klein (1980) looked into the notions of voice and exit,
and noted that the model of reacting through exit or voice is not sufficiently elaborate.

Specifically, Klein (1980) questioned Hirschman’s (1970) assumption of mumually exclisive
exit and voice mechanisms and pointed out that human behavior tends to be characterized by
political apathy rather than activisou. In addition, Klein underscored that voice explains why con-
sumers are dissatisfied, whereas exit—often in the form of a simple and abrupt departure—does
not elaborate on why the customers may be leaving. For Hirschman, whether customers opt to
exit or voice their displeasure is ultimately a funcuon of the level of loyalty the customers feel
toward the company: More loyal customers will complain but remain with the company, whereas
others will exit. There is a possibility that dissatisfied consumers choose neither to exit nor 10
voice their views; for critical Klein, this is the situation Hirschman explained by resorting to
the notion of loyalty. There may also be multiple transaction costs impacting decisions whether
0 exit; the area of transaction costs has been a focus of Williamson (1981), who believes that
a long-term relationship with a business counterpart will, eventually, affect the structure of the
business deal.

In education, various factors clearly complicate the exit mechanisras or ways in which students
choose to cope. Impact on price of schooling is an important consideration, as students may exit
because of the increased cost of education. The motivating factor for exit then would not be
educational corruption per se hut an increase in the price of education due to bribery. When
the price of a particular service increases due to a bribe, the poor are more likely to exit relative to
the wealthier segments of the population. This phencmenon has been studied by Heller (2001): He
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finds that providing financial aid to the poor may help overcome “the existing low-tuition and fees
[that can] still act as a barrier to college enrollment” (p. 30). When contextualized to the Bosnian
educational sector, the poorest students may be—similar to what Kaufmann, Montoriol-Garriga,
and Recanatini (2008) saw occurgng in the broader public sector—opting out of the cormpt
educational system because of their inability to address continuous exposure to and demands of
corruption. Others, however, may simply adjust to paying the higher price, especially if no viable
alternatives exist.

The public universities in developing countries often function without regard for the presence of
private competition and operate under the presumption of perpetual existence. Herein, Hirschman
(1970) argued, politically active students would prove beneficial to the system of public education,
as opposed to those exiting., Of interest, Klein (1980) disputed Hirschman’s “assurnption of
producer responsiveness” (p. 417). For Klein, Hirschman disregarded the issue of “professional
dominance” of various institutions, a trait that perpetuates institutional confidence (p. 417).
Existing research on educational corruption rarely explores the intricate relationship of corruption
and students’ reactionary reechanisms to systemic corrupt behaviors, which is why the next section
employs Hirschman’s work to pursue the topic in depth and within the context of Bosnia’s higher
education.

EXIT, VOICE, AND LOYALTY REDEFINED: NEW CORRUPTION
COPING MODEL

Many insights shared in Hirschman’s (1970) work on exit and voice are invaluable in analyzing
the Bosnian students’ various forms of exit from bigher education, their intent to remain loyal
to the corrupt system, and ways of voicing their dissatisfaction with educational corruption.
Hirschman viewed customers as either “alert” or “inert,” where complaints by “alert” customers
give a firm an incentive to improve its performance, whereas the “inert” customers remain loyal
and allow the firm to rectify any issues on its own (p. 24). An expectation that a firm’s failore
leads to an immediate exit relies on an assumption that a irm’s client can easily find a comparable
substitute; however, as Hirschman pointed out, the custonmer does not always exit and may give
the failing firm “some latitude as both price-maker and quality-maker—and therefore, in the latter
capacity, also as a guality-spoilec” (p. 21). In the educational sector, an individual may not be
willing to transfer to another aniversity or voice his or her dissatisfaction because the transfer
may be costly or take too long.

internal Voice

To better understand manifestations of voice in a corrupt setting, I wiilize Hirschman’s (1970)
framework of voice, exit, and loyalty as an interpretative foundation for a corruption coping model
that has ernerged in Bosnia’s higher education. Ironcally, 1 reinterpret the voice mechanism
as severely diminished in its power when situated in a corrupt enviromment. Within corrupt
environments, students often remain passive, and if they voice thetr dissatisfaction, they do so
ively. In fact, types of voice mechanisms in a corrupt setting can be indicative of an
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FIGURE 1 Theoretical model for forms of voice. (color figure available online).

uahealthy environrmeant in which students operate. Students may be discouraged by, for instance,
a complaint that was dismissed without proper investigation and limited public protests, if any.

As the primary data collected in the course of this research suggests, had it not been for the
fear of repercussions, the students’ voice would likely be as powerful as Hirschman (1970) would
expect it to be. To account for the challenges of a corrupt setting, however, this research devised
a pew and education-specific comruption coping model with a range of outcomes for the voice
varizble. Specifically, voice can happen in lien of exit, posi-exit, and prior to exit (Figure 1).

When voice occurs in lieu of exit, T theorize it can be an official, public, or internal voice
{Figure 1). The official voice refers to complaints shared with the official university bodies or
professors. Whether students decide to coruplain to the official committees that may be tasked with
addressing corruption concerns, uncorrupt professors, or corrupt professors ultimately impacts the
form in which voice manifests itself: the loud, moderate, or low voice, respectively. The magnitude
of voice, dependent on its potential effectiveness in addressing the institutional deficiencies, is
classified as loud, moderate, or low. Contacting the official bodies within the faculty can result
in a loud voice, as such reaction is most likely to instigate an official inquiry into the student’s
complaint and arguably result in a visible atterapt to correct the deficient behavior. Although
potential for change is greatest with a loud voice, substantive change is not a certain ocutconie.
If students fear potential consequences following their complaint, the loud voice is an unlikely
course of action. Students may also perceive the official committees as instinutional posturing
rather than effective anticorruption bodies.

This study found that, out of 220 surveyed students, 28.7% of the surveyed sample that
admitted they knew someone who had complained, 129 students or 58.6% of the subsample said
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of Surveyed Stutents

5.5% a0%
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FIGURE 2 Level of student satisfaction after complaining. Source: Student surveys. {color figure available online).

the friend who comaplained was “very dissatisfied” (Figure 2). Whereas 14.5% stated the friend
was “somewhat dissatisfied” and 17.3% were “neither satisfied nor dissatisfied,” only 4.1% of
the subsample were “very satisfied” with how the complaint was processed (Figure 2). Similarly,
5.5% of the subsample said that the level of satisfaction would best be depicted by “somewhat
satisfied” (Figure 2). These findings evidence the lack of effective action resulting from students’
voicing of their dissatisfactions with the corrupt institutional framework. The analysis further
fouad that 84.5% of respondents thought there were no committees to which one could voice a
complaint, whereas only 11.3% of the surveyed pool was aware of the committees’ existence.

Further confirming that the current envirogmment impacts student bebavior, a vast majority of
students would be inclined, at least to some degree, to voice their dissatisfaction with corruption
if they felt they could do so safely. A surprisingly high portion of the surveved sample, 78.4%,
stated that, if they could complain anonymously, they would: Specifically, 35.9% said they
would “definitely” complain, 21.9% stated they would “probably” complain, and 20.6% said they
would "maybe” complain (Figure 3). However, even if anonymity were secured, 8.1% would not
complain, whereas 9.8% were not sure (Figure 3).

Given the poteatially unfavorable outcome of reporting comuption, students may he more
inclined to express their dissatisfaction by speaking with the uncorrupt professors: a moderate
voice. Here, the inpact is likely moderate due 1o a limited potential for change relative to the
{oud voice: The power of the uncorrupt faculty over the corrupt professors is especially Hinited
in settings where corruption is systemic. Tn Bosaia, Tanovic cbserves (Svevijesti.ba, 2008) that
powerful professors are often unqualified yet control institutional access to outside talent. In
other words, the likelihood of correction following commniunication between an uncorrupt faculty
rmeember and a student is even less than when the official recourse is taken; therefore, the power
of this particular voice is moderate at best.

As compared to other forras of voice, students’ low veice is least effective in changing
corruption processes and largely serves as an emotional outlet for students rather than as a
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% of Surveyed Students
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FIGURE 3 Anonymous voice mechanisms. Source: Student surveys. {color figure available online).
R RASAN = .

corrective and capable tool Hirschiman (1970) defined. Voice is Jow when students limit their
reaction by informally coraplaining to a corrupt professor or a powerless staff member, as they
are both unlikely to take any action on behalf of the student. Direct complaining to a corrupt
professor may 1n fact result 1n further repercussions for the student, rather than in a coreection of
the corrupt behavior that prompted the complaint.

In addition to the official voice, there is a public voice that often correlates with a bighly
dissatisfied student body seeking a change (Figure 1). It is synonymous with the voice Hirschman
{1970) saw as a political ool In this corruption coping model, t classify public voice as a loud
response because it has a greater potential to jolt the existing system and lead to a correction
of the behavior in question. For instance, dissatisfied but active students may organize public
protests—thereby manifesting their Joud voice—or work with media to openly address corruption.
This classification of public voice as loud, however, does not mean that it will necessarily correct
corrupt behaviors. Rather, I argue that, of all reactions a student or group may choose, public
voice has the greatest potential to instigate a change. This is particularly the case when such
5 start occurring on a regular basis as, over time, continuous public pressure can create
sufficient momentum forcing the educational officials and political elites to address corruption,
i patt if got in its entirety.

In fieu of exit, students could react with their infernal voice, which 1 classify as a low voice
(Figure 1). When it comes to the {nfernal voice, the irapact is migimal as this form of voice
is limited to complaining to the family members and peers only. Although often widespread
among yvouth, an internal voice is powerless within a corrupt institution and, more broadly,
within a cornupt system. Such a minimally invasive form of voice can only secure continuation
of corruption rather than distupt the staius guo.

If voice post-exit occurs (Figure 1), it likely manifest
voice, where public manifestations are typically loud; public voice occurs through media outlets,
public protests, or even court proceedings. Klein (1980) also brought up the possibility of voice
post-exit. fnternal voice, however, is of low volume and low impact, as it relies on limited

s itself either as public voice or internal
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FIGURE 4 Corruption coping mechanisms. Source: Stadent surveys. (color figure available online).

conversations hetween students and their family rnembers and peers. Exit post-voice can also
oceur, especially in those cases where the students’ concerns remain unaddressed, when a student
has been intiraidated through the educational process (i.e., repeatedly failed}, or when students’
activism has led to the faculty pressure on a student (Figure 1).

Corruption in Bosnia’s higher education is wlerated, and this tolerance manifests in the
students’ fear of their faculty’s control over their futures. One of the study participants articulated,
“Most of the complaints [relating to corruption] were never resolved within the university senate,
court or the public. Some processes were started but were never resolved. I do not know a situation
where a professor was left without a job because of corruption” (Interviewee 5C). Consequenily,
58.5% of the surveyed sample said they cope with corruption by staying passive: “keeping
up with the required work” (Figure 4). They simply opt for status quo and no-exit-no-voice
strategy.

The next most frequent coping mechanism among surveyed students was the infernal voice:
44.8% chose "talking with family and friends” over other formus of voice {(Figure 4). Fearful
of repercussions, Bosnia’s youth opt for the internal voice: an ineffective tool in substantively
changing their circumstances. Although students’ low and internal voice helps them express their
frustrations with corruption, /fow veice fails to serve as the corrective tool Hirschman (1970)
envisioned it to be. A study participant confirmeed that stories of educational corruption are shared
“when we [friends] sit down for coffee and then start talking about who bought what {exam]”
(Interviewee 7C).

Of interest, 23.8% of the surveyed participants chose to cope by looking for connections
or giving bribes: Approximately one in five students in Bosnia’s public higher education was
seeking conpections or ways to bribe professors (Figure 43, This process fundamentally distorts
the manner in which students understand and pursue academic and, arguably, professional success.
Even the student union, an organization formed to represent the interests of students, rarely uses its
voice effectively; instead, students look “after themselves without having a broader perspective”
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{Interviewee 3C). When the student union acts, “it is usually for someone’s hidden agenda to be
achieved through the union” (Interviewee 3C).

The noted hesitance with disclosing one’s grievances in a more aggressive and visible form
is cogelated with a fear of repercussions. Although loud and moderate voices may lead 1o an
inquiry into the student’s complaint, they also increase perceived likelihood for that student’s
marginalization: “Smudents are talking but not loudly [erapbasis added]. No ose is courageous
to speak up publicly” (Interviewee 1C). Consequently, Bosnian youth continue o opt for the
acceptance of corruption and status quo.

Mental Exit

The broader research, of which this article is a part. shows that corruption exists in Bosnia’s higher
education—with 88.7% of the surveyed participants recognizing corruption as present (Sabic-
El-Rayess, 2011, 2013); yet the same students keep the universities in business by appearing to
coniinue 1o function normmally within universities they label as corrupt. The majorty of those
enrolled drop out of Bosnia’s faculties in the st year of their studies (Pitkanen, 2008). Thig
study, bowever, is interested in understanding why those who stay remain indifferent and how
they continue to cope with corruption 1a their faculties. Inertness in Bosnia, this research finds,
is occurring due to the extent of educational corruption and the students’ realization that their
individual exits and voices would not 1ostigate a systemic change required to eradicate widely
present educational corruption. In some cases, students are also inclined to stay put, as the
transaction costs of transferring may be too high.

Similar to this study’s earlier adaptation of Hirschman’s (1970) voice to a corrupt educa-
tional setting, this corruption coping model contextualizes the notion of exit within the corrupt
Bosnian educational systen. For Hirschman, exit is replacing an existing institution with another
competitor. Although assuming that a similar form of replacement will not always follow, this
corruption coping exposition reflects on different types of exit from a particular institution. {
propose a theoretical model that differentiates among various types of student exit specifically
in response to educational corruption (Figure 5). First, students may physically remain in the
same institution but mentally exit due to ongoing corruption they witness. They can make non-
physical ot mental exit 1n oae of two ways. Some students may lose motivation o work hard
and instead seek ways to get by with minimal effort. Others may opt for nonphysical exit by
pursuing their degrees while exiting mentally from thelr corrupt surronadings. Hirschman be-
lieved in customers” loyalty to a particular firny; instead, this education-specific corruption coping
model presumes that students remain withio the same corrupt university not out of lovaly but due
to the students’ awareness of corruption’s systemic nature and consequent disempowerment it
induces.

When looking at students’ exit, this study Bnds that only 6.8% of the surveyed students “al-
ways” think about leaving their faculty, whereas only 3.8% think of it “almost always” (Figure 6).
However, 27.9% “often” thiok of leaving, whereas 24.8% “rarely” think of leaving their faculty:
at the same time, 8.9% of the surveyed students “almost never” think of leaving, whereas 25.8%
“pever” think of leaving their faculty (Figure 6). The finding that ruore than half of the surveyed
sample think of exiting rarely, almost never, or never may be due to costly transter, lack of
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FIGURE 5 Theoretical model for forms of exit. {color figure available online}.
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FIGURE 6 Frequency of thinking about leaving facuity. Source: Surveyed students. {color figure available online}.
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FIGURE 7 Exit due to corruption. Scurce: Surveyed students. (color figure available online).

transparent and affordable alterpatives, and ultimately students’ internalization of their perceived
inability to change the status quo.

Mental exit suggests that most Bospian students accept the conditions in which they operate.
Despite the evident dissatisfaction with corruption, very few students are willing to leave the
system as a result. They may feel as though other faculties are equally cormupt and the costs
of transferring to another faculty clearly outweigh the benefits of the transfer. In other words,
widespread corruption is a deterrent from transferring nationally. When asked if they would
leave their faculty due to corruption, 59.1% of surveyed sample or 453 students said “no way,”
whereas 29.2% or 224 said they would leave “partly” due to corruption (see Figure 7). In line
with the study’s corruption coping framework, only 3.4% and 4.3% of the surveyed sample would
consider leaviag their faculties “mostly because of cormuption” and “only because of corruption,”
respectively (Figure 7).

Looking through Hirschman’s (1970) lens, students remain seemingly loyal to the higher
education system ia Bospia. Even though 26.2% of the surveyed students believe that they fail
an exam despite demonstrating sufficient knowledge, only few think of leaving their faculties.
Although this trend—in Hirschman’s jargon—signals iayalty, such behavior in actuality reaffirms
the existence of mental exit. With the lack of alternatives, there exists a general tendency to
mentally exit a participant underlined that “all students are aware of it [corruption] but stubbornly
choose not to pay attention to it” {Interviewee 1C). In December 2011, Helsinki Conuuittee for
Human Rights similarly confirmed that students in the Serb Republic are unwilling to react to
cases of corruption, if and when they witness them (Srna, 2011).

Students’ acceptance of the systemic comruption and their realization that the power of thelr
exit is unlikely to produce a fundamental change allowed menial exir to emerge. Educational
corruption has been accepied as a norny, and 38.5% of the surveyed sample believes that dealing
with corruption is "neither difficult nor easy” {(Figure 8). However, 29.4% and 16.3% of the
surveyed students, respectively, believe that it is “difficult” or “very difficult” to cope with
educational corruption (Figure 8). Even though cormuption 1s widely accepted by many, others
continue to have a difficult time dealing with corruption. Only 5.7% and 4.8% of the surveyed
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FIGURE 8  Exit due to corruption. Source: Surveyed students. {color figure available online).

sample was of the view that it is “easy” or “very easy”’ to cope with corruption, respectively
(Figure 8).

Aside from mental exit, students may also transfer nationally to ancther faculty, program, or

university. Here, the locality of wansfer is not of interest, but the rationale behind the transfer
is of interest. For instance, [8.5% of the surveyed respondents do not wish to transfer because
they view other schools as corrupt (Figure 9). Of the surveyed sample, 16.6% of students see the
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FIGURE @ Reasons for stats guo. Source: Surveyed students. (color figure available online).
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complex administrative processes as obstacles to transferring, whereas 13.6% of students blame
transfer costs (Figure 9). In addition, 3.3% are discouraged by the paperwork, and alost half of
the surveyed respondents (45.6%) said that two or more of the factors just discussed play a role
in theix decision not to trapster (Figure 9). In some instances, students may even wish to wansfer
to more cormupt institutions to graduate faster. This wransfer can occur to another department
withia the same faculty or can extend to transferring to entirely different institutions and, in many
cases, into ghost private institutions. Those who are in discord with corruption may tansfer o
less corrupt institutions domestically—be it within the same university or to another university
{Figure 5). Others may go abroad 1o work or study, and some may exit higher education, both
domestically and internationally, due to the pressures of educational corruption (Figure 5).

Much of the research conducted on corruption often presumes that students are upset with
the educational corruption, and this study does so to a certain extent. However, it is important
to recognize the form of exit that is pursued by stdents who espouse educational corruption
and purposefully look for the more corrupt colleges. In general, Bosnian students have a sense
of which faculties and/or universities are more or less cormupt, and therefore know where they
can obtain their degrees easily. Obhserving such a behavior enhanced the appeal of expanding
and adapting Hirschman’s (1970) framework to corrupt educational systems; in the world of
business, a customer would be unlikely to replace one inefficient corpany with a more inefficient
organization. Such behavior may, however, be a driving force behind some students’ desire to
exit and take further advantage of the ongoing corruption.

In corrupt settings, students often develop a certain level of resilience concerning their repetitive
expostres to educational comruption. Although one would expect that those in disagreement with
the ongoing corruption within their faculties would look for alternatives, Bosnian students often
stay put. Although it reay seem counterintulitive, one of the study participants classified staying at
the corrupt faculty as a form of resistance to the ongoing corruption (Interviewee 1C). Departing
from the faculty would be a preferred student reaction by those who wish to eliminate competition
from the capable and hard-working students: therefore, despite the presence of corruption, “the
only way to fight against the uneducated is to educate oneself” (Interviewee 1C).

CONCLUSION

The main purpose of this research was to understand the impact of corruption in Bosnia’s higher
education and develop a theoretical framework for the students’ corruption coping mechanisms,
Hirschman’s (1970} work on the mechanisms of voice, exit, and loyalty informed creation of a
new and education-specific reactionary model with a range of new outcomes both for the voice
and exit mechanisms. The study hopes to have made a frst step in providing a more complex
interpretive framework for the reactionary rnechanisms of the youth operating within corrupt
educational systems. In the context of Bosnia, voice is disarmed from its potential for change, as
it largely manifests itself through conversations with other students, friends, and family members.
As to the exit mechanisms, the physical exit, be it to more or less corrupt institutions, does not
occur frequently in Bosnia. Instead, it is the menta/ exit that dominates the educational setting.
Most students, following realization that their individual reactions would not instigate a systemic
change or that the transaction costs of transferring would be high, either lose motivation to work
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hard or simply ignore broader corruption and push through the system as if the ongoing corruption
in no way obstructs their paths.

Bosnian students’ coping abilities have been impaired by extensive and systemic corruption.
Students’ fear of authority not only deters students from realizing their full educational potential
but also strips the country’s youth of its power to move Bosnia forward. Powertul signals in the
form of massive exit and Joud voice are absent from Bosniz and Herzegovina’s higher education,
and this pioneering effort hopes that others will be intrigued by the study’s findings and move
toward exploring, more closely, the coping mechanisms of students facing corruption throughout
developing countries.
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